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“From a Teacher to a Social Engineer”: The miracle of teaching 

Teachers are not only ‘born’, they are also “made”.  Both’ heredity   and 

environment’ play their respective roles in one’s choice of teaching 

profession, sticking on to it  and excelling as a teacher of great repute.  

Anyone born in a teacher family has every chance to opt for the same 

profession, but exceptions are many.  Nowadays people are looking for 

covetable jobs leaving aside their hereditary vocation. Modernization has 

its say in this regard.  It  is not only job satisfaction that matters, status, 

emoluments career prospects etc are all important factors in the choice 

of a vocation.  That is why many become “square pegs in round holes.”  

One who is in always looking for better opportunities will never 

concentrate on his duties and responsibilities.  But if real aptitude and 

interest are there, one will not think of changing jobs.  Teaching profession 

is no exception.  

Having born to a dedicated teacher, and hav ing had ample chances of 

going with my mother to schools and witness the teaching process I had a 
fascination to take up the job of teaching so on as after my degree 

course.  But at the Degree level, though a subsidiary subject, Statist ics 

attracted me much and wanted to become a statist ician professionally, 

and not a teacher.  But in 15t h June 1954 when the B. Sc results were out, I 

could resist the temptation given by a local manger to become a 

mathematics teacher in the locality.  But succumbing to the pressure from 

family members especially my mother and uncle, I took to teaching as a 

temporary measure.  The first day in the school where, a boy of 19, 

entering a class of 40 grown ups (even boys and girls of 25-28) was 

astonishing rather.  The Headmaster of the school consoled me saying 

that he will stand outside the class to ensure discipline and give me 

courage to face the class, my mathematics – to say precisely Algebra – 

factorization in Form V (present STD IX) gave me needed courage and 

within 5 minutes the HM withdrew to his office.  After completing the 

period, when I reached the H.M, he congratulated and blessed me with 

the words; ‘you will become a great teacher one day!’  I didn’t know how 

far I have risen to his aspirations!  

In that school I was responsible for everything curricular and extra 

curricular.  I was next in rank to the H.M. and had to handle many 

subjects.  Besides my subject of specialization mathematics, I had to 

teach English, Physics, Geography, Everyday science and Chemistry at 
the S.S.L.C. level.  Though not a trained teacher I took the job as a 

challenge as well as a service to the people.  Extra classes, weekly tests 

etc which I organized made other teachers also follow suit, though not 



whole-heartedly.  The SSLC results were almost trebled – reaching up to 

75% in those years earning me the reputation as an efficient teacher.  I 

had to demonstrate lessons   at the Saturday teachers’ seminars, 

especially in maths, through out the district, at the instance of the District 

Educational Officer.   I had also to shoulder   the responsibility of the 

school library, co operative society, Youth festival, school literary 
association, labour week, sports and games etc. For the popularity of a 

teacher, what else is needed?  I was a bachelor and hence devoted 

most of my t ime for school related activities.  I got interested in library 

movement, which prompt me to create a reading culture among the 

local public.  The illiterate people of the locality were given a helping 

hand organizing literacy classes during holidays and early hours of the 

night.  This was my early attempt towards becoming a social engineer.  

Having served for years as an untrained graduate teacher, I joined the B.T. 

course (now known as B. Ed) at a Trivandrum College.  All my school and 

collegiate education were at Quilon, where I had to walk 8 to 12kms daily 

each side and cross a ferry by country boats, this was the first t ime I had 

the experience   of hostel life as also organizational responsibilities as 

general secretary of the college Association.  This was a turning point in 

my life through exposure to prospects in the education field instead of 
confirming to a schoolteacher’s job.  The teaching experience at school 

stood me in good posit ion in the training college.  Though I went back to 

my earlier school and continued there for 1 year, I opted to do M. Ed and 

got specialized in psychometrics (methods of evaluation and test 

construction and guidance and counseling).  Here again curricular and 

co -curricular activit ies like thought a day programme, retreat, 

educational excursion, Associations etc attracted me most.  An ambit ion 
to excel in the education parlours sprouted me during this course.   

For about another year, I continued in the management school and then 

got shifted to 2-3 Government schools within one year.  Though these too 

were in the neighbourhood, and had enough of experience and 

reputation as well as qualification, the treatment didn’t give me job 

satisfaction and wanted to leave.  The research aptitude inherent in me 

and cult ivated during the M. Ed course landed me in an NCERT Research 

project ‘factors affecting achievement of pupils in secondary schools.’  

The findings were published as studies in education Vol.1 No.1. from the 

Department of Education, University of Kerala during 1964.  Then the 

analysis of primary and secondary school curriculum in Kerala during the 

30 year period 1934-64 was taken up by me   with UGC fellowship to 

ascertain how far educational standards have been affected by theses 

change. The results have been published in book form both in English 
(curriculum and standards) and Malayalam, having secured my Ph. D in 

Education in 1967.  At the instance of the NCERT, I could work in a 

cooperative test development project, which produced a verbal group 

intelligence test for the age group 7 to 16 years.  By this time I started 

writing on educational issues in newspapers and gave radio talks as well 



as leadership in seminars organized by various forums by teachers’ 

organizations.  During these years I continued my studies and took Masters 

Degree in Sociology and Polit ics as well as a Diploma in German.  A Forum 

of Educational Research and studies, Kerala (FERSK) was established and 

the 9t h national Conference of Indian Association of Teacher Educators 

(IATE) was held at Trivandrum during 1966.  It  was my firm belief that only a 
burning lamp can light another and that teachers have to continue their 

studies forever.  Then my inclination shifted form formal education to non-

formal education.  My association and involvement in the Kerala State 

Library movement, unique in various respects, prompted me to do useful 

work in the community, In addition to my duties as Lecturer and Reader in 

the University Department of Education (mainly teaching and research to 

which I added extension work).  Teaching at M. Ed level and guiding   Ph. 
D’s gave me enough insights into educational thought and practice at 

the state, national and international levels.  By this time I have emerged as 

a teacher of teachers, ie., a teacher educator of eminence with 
conviction and commitment.   

An alarming news that in U.K there were about 2 million illiterates in 1974, 

surprised me very much and got interested in finding out the real 

situation.  The Govt. of India’s Imperial Relations Trust Fellowship enabled 
me to study in its entirety the non formal education scenario in U.K. 

Including that of the British Open University, established in 1969, at 

Miltnkeynes.  Almost all Universities, hav ing extra mural studies 

Departments were visited during 1976 as also NIAE, ARA and related 

WEA’s, WI’s etc.  The Easter vacation was fully utilized having a chance to 

attend an advanced course in Adult Education and Development at 

Edinburgh University.  All these gave first hand knowledge and 
experiences for me to clearly understand the nonformal education scene 

in the U.K in comparison with those in India.  The ‘each one reach one 

approach’ in the U.K and the campaign approach got prevelent in India 
was SWOT analyzed for arriving at valid conclusions.  A paradigm shift 

emerged in me consequently that some people even considered me out 

of formal education and treated as a nonformal educationist.  Though the 

rigidit ies of formal education are not there, nonformal education is 
essential not a parallel but at as a complementary process in ensuring 

progress and prosperity in the country.  

Teaching is and should not be a ‘one way process’.  It  should be a ‘two-

way process ‘at least if not a mult ipurpose one.  The ‘distance mode’ is 

gaining roots as also ‘life long learning’ (continuing education or further 

learning). A good teacher is one who treats steaching as an art, a science 

and also a skill imbibed   through preservice and in-service programmes.  
Teachers are the real curriculum transactors who can mould the destiny of 

the nation.  Nowadays many enter the teachers’ job just as a last resort 

and bring down its sanctity as a profession. Also lack of interest and 

commitment shown by teachers, and their becoming ‘social ev ils’ 

deteriorate   the social status of teachers in general.  Proper selection of 



teachers (teachers trainees) through a common entrance 

test, incorporating aptitude test and their appropriate training coupled 

with in service upgradation of knowledge, skills etc are essential even in 

the years to come.  

It  is correctly observed that one could find and Indian even on the Moon 

or Mars.  This is true of Keralites as well, who venture to every part of the 

world to work for their livelihood. It  was astonishing for me to find some of 

my old students in the U.K., in Sri Lanka, Singapore, Malaysia, Thailand, S. 

Korea and Kenya, which I could v isit  for different purposes for varying 

durations.  A teacher could recognize his/her old students only if they 

have shown uniqueness by way of academic excellence, special 

characterist ics, outstanding performance in arts, sports, games, crafts etc 

and even the isolates   and mischief   makers., whether at school or 

college.  But the students’ will never forget their teachers.  They will be 

eager to impress upon the teacher, the position they have secured.  The 

reverse is also happening, in which case, they are likely to evade the 

teacher.  The political affiliation of teachers has resulted in a qualitative 

deterioration in the community.  Many retired teachers are in the forefront 

of social work in areas of illiteracy eradication, cooperative movement, 

women’s liberation and empowerment etc.  Their leadership is looked up 
to by the masses.    That being the case generally, teaching is a God 

given opportunity to select few for rendering service to the humanity at 

large.  

Teachers impart instruction equally to all in the class but their learning 

difficulties and disadvantages as well as personal capabilities and 

inclination consequent on individual difference are likely to be reflected in 

the outcomes.  Hence the need for individualized instruction in classroom 

and special attention to the needy through observation, follow up and 

case studies.  A teacher who is just concentrating on the students brought 

before him, within the four walls of the classroom, is really not doing 

just ice   to his duties.  He has to feel the pulse of the community and help 

them to solve their problems through appropriate dialogue and 

concretization ensuring liberation from ignorance, illiteracy, poverty, ill 

health etc.  That teacher is worth emulating who is respected by the 

students, parents and the community alike.  Mere production of good 

results is not enough; character and habit formation are also inevitable.  

Teachers should try to become social engineers; this station has to be 

earned, not simply demanded; this is the miracle of teaching.    


